Who don’t you like talking to?
“A girl in my class”
Why?

“Cos she be rude to me...when | don't like work sometimes like she push me”

Stigma

As well as being excluded and bullied, the children report their own feelings of
being embarrassed and their experiences of being singled out for remark
because of their speech.

Do people make fun of you.. what do they say?

“Say you can't talk properly”

How does that feel when they say that?

“Get very upset”

“It (speech & language therapy) was alright but it was embarrassing to do it in
front of your brothers and that... and the speech therapist came into school

and that was embarrassing as well and one of my teachers was doing it with
us as well”
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Lack of understanding

The children also reported events which suggest that they come across
people who either are not aware of their difficulties or do not understand ways
to help the children. These seemed to be people outside the child’'s immediate
context. For example, when they go to events outside of their everyday
school.

“When | go to (a place for additional teaching) the teacher says hurry up hurry
up and when she says that | get more nervous and more hard for me”

Talking can be a good experience

Despite the bad times, the children did report positive experiences associated
with talking.

Special places

Children have special places where they go to talk with their friends. This

lovely picture shows a young girl (aged 9 years) with her friends gathering to
talk. Their special place is near the steps in school by the flowers.

$% & "
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Special people

The children talked about all the different people they liked to talk to, but these
are not categories of people. For example, not all children at school are good
to talk to and not all teachers. The children mention particular friends,
particular teachers, and particular members of the family by name.

%

These are special people

“because they make you feel happy and you have fun with them and people
like that you can trust like family”

So the children can count on these special people for help when the going
gets tough — either for help with difficult work

“If I say I'm stuck what shall | do, they tell me what to do”

or for help in social situations

“they always stand up for me.... like when somebody... like they pushing me. |
say stop pushing me and when they get more people | call my friends...”
Getting help

Just as it was hard for the children to talk about talking, it was hard for some
of them to talk about particular services; so with some of the children and
young people, we talked about what helped and who helped. They expressed
individual preferences and didn’t always agree with each other about what or

who was helpful or what they enjoyed.

So for example, children said that they received help from their parents, their
teachers and their families; not everyone is always perceived as helpful!
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“Mum is best helper — tells me to slow down that I'm speaking too fast...she’s
OK”

“Friends help... friends who tell you stuff”

“My brother has a lot of sixth former friends — they alright”

“Sister is OK”

“Dad helps me to think”

“She’s alright but she doesn’t help you a lot — science teacher”

“My helper —

“My teacher — | like all of them

“Brother’s good

When we asked, some children remembered things about speech and
language therapy.

“the speech therapist held up a card and | tried to say them better”

“she made me learn my ‘s’ cos | can’t do that and | had to do it at home as
well”

“Speech therapy stopped when | first came into (middle) school”

“I haven’t got one that comes into school anymore and I've got to ask if | want
one”

“I think | need a bit more”

And the younger children all thought that it was fun and usually helpful.

“Liked the toys... it was fun”

liked going because “I could skip the lessons”

“Some people get to go on computers...quite good... and do things on them”
“It was good cos they played games with us and (told us how) to sound this
and how to say that “

“Helps with my talking

“If you look at the picture and you can’t say the word, that’s the point ...you
meant to be told how to say it and they help it

And did that help if you do that?

“Yeh sometimes”

Sometimes?

“not always but it does help sometimes”

Young girl with stutter:

“l go to the clinic too... | only get to play games and you get to do work and
stuff”

What's that like?

“Yeh it is good but | don’t go anymore”

Would you like to go more?

“Yeh | do like to go”

Does it help you?

“They help me with some of my talking and sometimes | get stuck...l've been
speaking fast and speech therapy helps to slow down”

Agreement from another boy

“I think it's good for people who want to learn to speak properly”

49



Difficult choices

The older children however, felt more ambivalent about speech and language
therapy. They were concerned at being seen to be receiving therapy, at
missing class and at the conflict with other time demands. They weren’t
always sure themselves of the best solution.

“I prefer having it in school cos you get to use your evening for what you want
to do

“I didn't like looking at pictures that | couldn’t say the words for ...’cos the
pictures were difficult”

“yeh but no, I like having time at home and when | was going to slt | was a bit
behind on my homework and I've got a GCSE coming up and | have to go to
slt and I'm like behind cos | haven’t got one night to do it in like revise”

“didn’t want anyone to know what was happening but you didn’t want to go out
of class cos people ask questions like why you going, stuff like that but it was
alright cos you were missing like your worst lesson”

Summary

It was difficult within the confines of a single session to support the children
and young people towards reflection on their own needs and wishes regarding
their speech, language and communication. They tried really hard to help us,
but we were left with the strong feeling that they do not separate out how they
think about talking from the rest of their growing up; our questions were
puzzling to them. As the parents had expressed in their groups, talking is a
part of all the children’s lives; whilst they do have bad times related to their
talking they also have positive experiences of special times and places with
special people. They can identify people who help. Speech and language
therapists are regarded positively by them all but as the children get older, the
best way of accessing therapy becomes a difficult choice for the young people
who face a number of pressures on their time and dilemmas about how they
wish to be viewed by their family and peers.
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Reflections from the facilitators on the consultati on process

The use of a number of different methods has enabled parents from across the
country to have their views heard. The messages emerging from e-mails,
guestionnaires, visits and consultation groups have been remarkably consistent
across the country — ironically, given the inconsistency that parents reported! An
analysis of the children whose parents were consulted shows a range of ages and
types of SLCNs.

The short timescales that are probably an inevitable part of public reviews mean that
it is difficult to ensure representative or inclusive processes of consultation.
Attendance was patchy in some parts of the country because of this. The balance of
parents whose children have statements was higher than is typical in the general
population; generally those attending consultation groups had children with more
severe SLCNs. We were also aware of parents and children who would have liked to
attend the consultation groups had they been given the opportunity, more notice,
more choice of venue and timing.

The process of including children in the consultation was worthwhile and important;
children and young people were pleased and reported that they felt privileged to have
been consulted. However, one-off consultation groups with children, particularly
those with communication difficulties are difficult to set up and to run effectively.
Building safe relationships that facilitate open communications requires time.
Furthermore, simple topic guides do not provide the communicative structure and
context in which these children can explore the tricky issue of reflecting on their own
communication needs and preferences.

Our recommendations:

that the process of consultation for young people w ith communication disability

should be built into local services at commissionin g and delivery levels;

there is a need for the development of materials th  at can be used to help young

people explore their needs and preferences inthew  ay that services are
delivered;

training is needed for local services in terms of h ow to consult with their service

users with SLCNs at a range of different timesint  he design and delivery of
services;

speech and language therapists need training about user involvement in
services at three levels:
0 introductory for students as they prepare to work w ith people with
communication disabilities

0 intermediate for practising therapists who need to bring this component

into their everyday delivery of speech and language therapy
0 at a management level for SLT service managers rega rding the
involvement of users in service design and planning
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Appendix |

Topic Guide for parent consultation groups

1. Can | start by asking everyone to introduce themselves:
a. Say your first name
b. Why you came to the meeting
c. And your favourite colour

2. Thinking back about when you first knew there was a problem with
communicating
a. How did it come up?

3. What happened then?

4. Did you get help?
a. What help did you get?
b. Who helped you?
I. type of professional
ii. type of organisation
iii. location

5. What it was like being helped?
a. Types of activity, context, group/individual
b. Expectation of child/young person
c. Expectation of parent/carer
d. How did you feel?

6. Could it be done differently?
a. Type of service
b. Availability
i. Access
ii. Information
c. Level of provision
I. School funding (School Action/Action Plus)
d. ldentification of problem

7. Has the help you got made a difference?
a. Learning
b. Daily life
c. Social life
d. Family life

8. How are things for you now?
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Appendix Il

Topic guide for children and young people

Topic guide

Activity

Checking consent

Introducing the session, checking informed consent

What are good talking times? What makes them good?

Which talking times are bad
What makes them bad
What would make them better?

Talking about talking pictures
Pictures are placed on the table for the YP to EtolElip chart sheets/card with X anar smiley/frown faces. Or
alternatively to stick smiley/frown faces onto fhietures themselves

YP asked to put the pictures into the place theyrf@st appropriate and asked to comment/explaiin thoice

Who helps you with your talking

What do they do that is helpful

Who is not helpful
Why
What do they do that you don't like

What could do they differently that would be better

Circles of friendship

Demonstration by leaders firgbrief outline of how this might work)

We’'re going to talk about who helps us with oukitad; who is helpful and who is not very helpfliistis me (stick
picture in middle of circles). My science teachsed to be really helpful, cos he always explainadtwords
meant to me (put face of science teacher closestmnine middle; | had a friend called Tom who wasary
helpful cos he used to interrupt me all the timd take the micky (put Tom'’s face at the outsidb@tircle)

Ask them to put their own picture or name in theldie of their picture. It may be easier to get ¥Rhink about a
particular context: people at school/college; whgo the shops; when | go to the hospital/clinic.

Choose stickers (4-6) to represent some peopleandbelpful or not helpful. Ask the young peoplewatttheir
stickers — who and why

What sort of talking goes on in their day?

What do they regard as good or bad

What makes some talking good or bad — things that
other people do, things that they do, other factors

noisy environment, tiredness

With bad situations, what would make it better

Typical day

Leader sketches out a day in own life showing ths ‘and downs, highs and lows of that day. Teisetents and
interactions that cause the ups and downs.

I'm going to talk about one of the days | had otfer Christmas holidays and all the talking | didthat day. That
day had some nice things and some nasty thingsvidgaup for nice and down for nasty); there werseaggood
things and some bad things. For example, | hada alith my best friend (drawing or sticking a pietuo
represent this on one of the high points) — | Gkéng that cos we talk about shopping and shergste me; | also
talked to the man at the bank (low spot) and | dotilunderstand what he said. There was so mucseriaithe
bank that | couldn’t hear him properly.

YP asked to make their own typical day, using Adetb and pictures to stick on. Discussion whilsyttonstruct
their typical day
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What do they remember about learning to talk and
talking when they were younger?

Did anyone ever help them with their talking?
What do they remember about it?

Did they like it or not?

What would have made it better?

This activity could be turned into a life-span piet for some children e.g.

When | was little | remember someone teasing msetaiol because | couldn't talk (drawing a downtpatnd
when | went to school | had to have help for miitaj cos | wanted to be in the school play but gatttoo
flustered; | was in the school play and it was leblsecause | forgot all my lines. When | was ingbaior school |
was in the guides and we used to do lots of singitfl used to love that and | used to help at dabsteaching
the cubs how to tie knots

What are good talking times/ places/ people?
What makes them good

Which talking times are bad
What makes them bad
What would make them better?

Collage of communication contexts

Start off with a large sheet of paper on the tabl¢hat it covers the table and everyone has pénedlank sheet in
front of them with some basic details to create esdnitial sense of what the picture will be abag( if it is to be a
school, mark the middle section as the playground).

We’re going to make a big picture of your town/sufmmllege (whichever is most appropriate to theugy) Where
are all the places you talk (playground, diner/cafassroom, gym - draw and label places at tladly+ encourage
them to draw and stick pictures onto the collag&)? do you talk to? What do you talk about?

Sometimes when it's a big group of people, its larglk and | get left out (add relevant picture)

Sometimes | like just talking to my friend whemit® and quiet

When | was at school, there was a boy who usealighl at me and tease me when | talked.

They may like to create their own school or claseran the space in front of them

What different people do they work with?
Where do they see them?

What sort of activities happen

Which things/people/places do they like
What do they like about them

What would make them better.

Choices

Discussion of how slt and other ‘support’ sessiaresconducted and how that works for the YP.

How many of you see a

Doctor

Dentist

Teacher (who are their different teachers?)

Someone to does extra work with your reading olhsat

Speech & Language therapist

Anyone else that you go to see

(Stick up pictures/names as they mention diffepeuple)

Where do you see thérftalk about the various possibilities illustrgt&et them to tick stickers those contexts th
have happened to them

What do you do when you're with theiftry to illustrate these — maybe with words, déags, drawing, pictures etc
Which things do you like best? Why?
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